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Strategies to increase teachers' 
use of evidence-based classroom 

management practices:  

Building the triangle for teachers 

Brandi Simonsen & Jen Freeman 
(with contributions from Ashley S. MacSuga-Gage and Don Briere) 

Advance Organizer 

•  As a result of attending this session, participants 
will be able to  

–  Describe evidence-based CWPBS practices,  

–  Identify potentially effective supports for teachers 
implementing CWPBS practices 

–  Discuss how to develop a continuum of supports for 
teachers.  

Critical Features of 
Evidence-based 

Classroom 
Management 

We know a bit about what’s likely to work: 
Evidence-based practices in classroom management 

1.  Maximize structure in your classroom.  
2.  Post, teach, review, monitor, and reinforce 

a small number of positively stated 
expectations. 

3.  Actively engage students in observable 
ways. 

4.  Establish a continuum of strategies to 
acknowledge appropriate behavior. 

5.  Establish a continuum of strategies to 
respond to inappropriate behavior. 

(Simonsen, Fairbanks, Briesch, Myers, & Sugai, 2008) 

1. Maximize structure in your classroom. 

•  Develop Predictable Routines 
–  Teacher routines 
–  Student routines 

•  Design environment to (a) elicit appropriate 
behavior and (b) minimize crowding and 
distraction: 
–  Arrange furniture to allow easy traffic flow. 
–  Ensure adequate supervision of all areas. 
–  Designate staff & student areas. 
–  Seating arrangements (groups, carpet, etc.) 

2.     Post, Teach, Review, Monitor, and reinforce 
a small number of positively stated 
expectations. 

Establish 

Teach 

Prompt Monitor 

Evaluate 
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3. Actively engage students in observable ways. 

  Provide high rates of opportunities to respond 

  Consider various observable ways to engage 
students 

  Link engagement with outcome objectives 

4.      Establish a continuum of strategies to 
acknowledge appropriate behavior. 

•  Specific and Contingent Praise 

•  Group Contingencies 

•  Behavior Contracts 

•  Token Economies 

•  Error Corrections 

•  Differential 
Reinforcement 

•  Planned ignoring 

•  Response Cost 

•  Time out from 
reinforcement 

5.     Establish a continuum of strategies to 
respond to inappropriate behavior. 

Research to Practice: 
Increasing Teachers’ Use of 

CWPBIS Practices 

What do we know from the 
empirical literature? 

•  Teachers typically receive little pre- or in-service training 
in classroom management  
 (Begeny & Martens, 2006; Freeman, Simonsen, Briere, & MacSuga, 
under review; Markow, Moessner, & Horowitz, 2006; Special 
Education Elementary Longitudinal Study, 2001, 2002, 2004; Wei, 
Darling-Hammond, & Adomson, 2010) 

•  Multi-component training packages (didactic training + 
coaching + performance feedback + etc.) result in 
desired behavior change, especially when trained skills 
are effective 
(Abbott et al., 1998; Hiralall & Martens, 1998; Madsen, Becker, & 
Thomas, 1968; The Metropolitan Area Child Study Research Group 
& Gorman-Smith, 2003; Rollins et al., 1974).  

What did our initial research show? 
•  Quick Recap of Study 1 Details:  

–  Setting: Public Alternative School 
–  Participants: 3 Special Educators with >10 years Experience 
–  Design: Multiple baseline across teacher behaviors 

(Simonsen, Myers, & DeLuca, 2010) 

Intensive 
Training 

Performance 
Feedback 

Teachers’ Use of 3 Classroom 
Management Skills: 
1. Social Behavior Prompts,  
2. OTRs,  
3. Specific Praise 
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Bottom line: “training by 
itself does not result in 
positive implementation …
or intervention outcomes”  
(Fixen, Naoom, Blasé, Friedman, & 
Wallace, 2005, pp. 40-41) 

But, what about self-
management… 

Take Away Message 

(Simonsen, Myers, & DeLuca, 2010) 

Self-Management 
•  Self-management:  Individuals manage their own 

behavior in the same manner as they manage anyone 
else’s—“through the manipulation of variables of which 
behavior is a function” (Skiner, 1953, p.  228).   
–  Self-manipulation of antecedents 
–  Engaging in other (self-management) behaviors to affect 

probability of target behaviors 
–  Self-manipulation of consequences 

•  Self-monitoring: noting the presence, absence, or level 
of a specific behavior (Cooper, Heron, & Heward, 2007).    

What does the research say? 

•  Self-management interventions  
–  are related to desired behavior changes in adults 

who are obese, have asthma, have depression, and 
experience insomnia 

 (Caplin & Creer, 2001; Creer, Caplin, & Holroyd, 2005; Creti, Libman, Bailes, & 
Frichman, 2005; Ngamvitroj & Kang, 2007Donaldson & Norman, 2009; Rokke, 
Tomhave, & Jocic, 2000) 

–  result in better instructional decisions 
 (Allinder, Bolling, Oats, &Gagnon, 2000; Liberty, Heller, & D’Huyvetters, 1986) 

–  result in increases in teachers’ use of praise 
 (Keller, Brady, & Taylor, 2005; Sutherland & Wehby, 2001; Workman, Watson, & 
Helton, 1982).  

What does our initial research 
on self-monitoring indicate? 

•  Quick recap of Study 2:  
 We tested the effects of different self-monitoring strategies on 
teachers’ use of praise 

•  Study details:  
–  Setting: Public middle school (grades 5-8) 
–  Participants: 5 middle school teachers 
–  Design:  Alternating treatments with baseline and follow-up 

 count vs. tally vs. rate vs. day off (no intervention) 

•  Study results:  
Frequency recording (count or tally) conditions were optimal, and 

all preferred the count condition (see sample graph on next 
slide) 

(Simonsen, MasSuga, Fallon, & Sugai, 2012) 

Self-monitoring may 
lead to increases in 
monitored behaviors 
(i.e., specific praise). 

Frequency counts may 
be the preferred self-
monitoring strategy. 

Take Away Message 

(Simonsen, MasSuga, Fallon, & Sugai, 2012) 

What did we find next? 

•  Quick recap of Study 3:  
 We explored the effects of self-monitoring using the counter for 
teachers across several class periods.  

•  Study details:  
–  Setting: Public Middle School 
–  Participants: 4 Middle School Teachers 
–  Design: Multiple baseline across class periods 

•  Study results:  
–  2 teachers responded to self-monitoring,  
–  2 required additional self-management and antecedent 

coaching strategies. 

(Simonsen, MasSuga, Briere, Freeman, Myers, Scott, & Sugai, under review) 
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(Simonsen, MasSuga, Briere, Freeman, Myers, Scott, & Sugai, under review) 

Self-monitoring may work 
for some, but it may not be 
sufficient for all teachers.  

Some teachers may need 
more intensive supports. 

Take Away Message External Consultation for In-
service Teachers 

•  Quick recap of Study 4:  
 Ashley MacSuga explored the effects of external consultation 
(self-monitoring with a checklist of 10 critical features + 
structured consultation meetings) on the specific praise rates 
of 3 new (induction) elementary school teachers.  

•  Study details:  
–  Setting: Public Middle School 
–  Participants: 2 Middle School Teachers (1 Music and 1 

SPED) 
–  Design: Descriptive Single-subject Case Study (AB) 

(MacSuga & Simonsen, 2011) 

with a checklist of critical features + 
structured consultation meetings) 

Within-school Consultation for 
New Teachers 

•  Quick recap of Study 5:  
 Don Briere explored the effects of within-school consultation 
(self-monitoring + structured weekly meetings) on the specific 
praise rates of 3 new (induction) elementary school teachers.  

•  Study details:  
–  Setting: Public Elementary School 
–  Participants: 3 New Elementary School Teachers and 3 

Mentors (Veteran Teachers or Support Staff) 
–  Design: Single-subject Multiple Baseline Design across 

Teachers 

(Briere, Simonsen, Myers, & Sugai, under review) 

+structured weekly meetings) 

(Briere, Simonsen, Myers, & Sugai, under review; MacSuga & Simonsen, 2011) 

Consultation approaches 
may provide intensive 
supports for new or in-
service teachers.  

As Myers and colleagues 
(2011) suggest, we need to 
think about RtI for 
teachers! 

Take Away Message 

Tier 3 
Intensive PD: Data-driven 

Consultation  

Tier 2 
Targeted PD: Self-Management 

Tier 1 
Universal PD: Training & Self-

Monitoring  

Progress Monitoring  
Walk-through, Student Data 

Review, Teacher Collected Data 

Universal Screening 
Walk-through & Student Data 

Review 

(Simonsen, MasSuga, Briere, Freeman, Myers, Scott, & Sugai, under review) 

Multi-tiered Support for Teachers 

(MacSuga & Simonsen, 2011; Briere, Simonsen, Myers, & Sugai, under review) 

Teachers typically receive 
minimal training in 
evidence-based classroom 
management practices. 

Multi-tiered support (MTS) 
approaches may facilitate 
teachers’ implementation of 
these practices. 

Key Take Away Messages 
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Developing Elements 
to Support CWPBIS: 
Moving from Research 

to Practice 

4 PBIS 
Elements 

SY
ST

EM
S 

PRACTICES 

DATA Supporting 
Staff Behavior 

Supporting 
Student Behavior 

OUTCOMES 

Supporting Social Competence & 
Academic Achievement 

Supporting 
Decision 
Making 

OUTCOMES 

Supporting Social Competence & 
Academic Achievement 

What outcomes do you 
have for CWPBIS in your 
school? in your district? 

Are these reflected in the 
action plan(s) for your 

school? for your district? 

DATA 

Supporting 
Decision 
Making 

What data will you 
collect to (a) evaluate 
CWPBIS, (b) identify 
teachers who need 

support, and (c) progress 
monitor? 

Are these data reflected 
in the action plan(s) for 
your school? for your 

district? 

SWIS 

Checklists 

Walk Through 

Self-Monitoring 

Direct Observation 

1.  Maximize structure in your 
classroom.  

2.  Post, teach, review, monitor, and 
reinforce a small number of 
positively stated expectations. 

3.  Actively engage students in 
observable ways. 

4.  Establish a continuum of 
strategies to acknowledge 
appropriate behavior. 

5.  Establish a continuum of 
strategies to respond to 
inappropriate behavior. 

PRACTICES 

Supporting 
Student Behavior 

SY
ST
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S 
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Traditional PD 

Self-Management 

Coaching/
Consultation Antecedent Behavior Consequence 

Prompts Monitor 

Changes 
to Environ 

Reinforce 

Correct Antecedent Behavior Consequence 


